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We acknowledge the 
people as the traditional custodians of the lands and waters where 
our centre is located and recognise their continuing connection to 
country. We pay our respects to Elders past and present, and extend 
that respect to all Aboriginal peoples. 
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Service Context
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Statement of Philosophy

Context
Enter your site philosophy in the box below, or alternatively attach as 
an additional document via the Comment option under the Tools tab
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Quality Area 1: Educational Program and Practice

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 2: Children’s Health and Safety 

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 3: Physical Environment

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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5
Review 
and evaluate

Quality Area 4: Staffing Arrangements

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 5: Relationships with Children

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
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Quality Area 6: Collaborative Partnerships with Families and Communities

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community



Page 10 of 16

5
Review 
and evaluate

Quality Area 7: Governance and Leadership

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community



Includes:

• Learning Improvement goals

• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will

provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Quality Improvement Plan for 



Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
Goal 1:
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Plan 
actions for 
improvement
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and prioritise

1Learning Improvement Plan
Goal 2:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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improvement
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and prioritise

1Learning Improvement Plan
Goal 3:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Priority NQS links Key steps Timeline Resources Responsibility

National Quality Framework priorities 
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Approvals

Approved by director/principal

Name

Date

Name

Date

Approved by governing council chairperson

Name

Date

Approved by education director 


	Service approval number: Preschool SE 00010208Childcare  SE 00010207
	Service Context: IntroductionWelcome to C.a.F.E. Enfield Children's Centre for Early Childhood Development and Parenting.  C.a.F.E. is an acronym for Children and Families Everywhere, a name that was devised and agreed upon by the founding members of community in 2002.  We offer State Funded Preschool Program integrated with community based childcare centre with a capacity of 84 children.  C.a.F.E. Enfield is an Integrated Early Years service in which multi-disciplinary professionals work together to provide a wraparound service for children and their families.  We work in conjunction and collaboratively with§ Child and Family Health Service § Learning Together and Learning Together at Home§ Adult learning under the auspices of The Avenues College§ Enfield Primary School§ Department for Child Protection Contextual influences Our centre is located in an area where 2.1% of people are indigenous ; 43% of people are born overseas; 35% of families speak a language other than English at home; 15% of families rent from the Public Housing authority.  Our key focus during 2021 is to continue to develop integrated, flexible, high quality programs and services to meet the needs of families.  Our purpose is to engage every child to support achievement at the highest possible level of their learning and wellbeing, through quality education and care programs.
	PriorityRow1: We will develop and maintain collaborative partnerships with families and communities to support children's engagement,  well-being,  education and care
	NQS linksRow1: QA 66.16.2
	TimelineRow1: Continuing from 2020Term 1 ->
	ResourcesRow1: 
	ResponsibilityRow1: 
	TimelineRow2: 
	ResourcesRow2: 
	ResponsibilityRow2: 
	PriorityRow2: We will continue  to develop the site Reconciliation Action Plan (RAP) to support each Aboriginal child to be a proud and confident learner
	NQS linksRow2: 1.1.16.2.36.1.2
	TimelineRow3: 
	ResourcesRow3: 
	ResponsibilityRow3: 
	TimelineRow4: Continuing from 2020Term 1 ->
	ResourcesRow4: 
	ResponsibilityRow4: 
	TimelineRow5: 
	ResourcesRow5: 
	ResponsibilityRow5: 
	NQS linksRow3: QA 3.2
	TimelineRow6: 
	ResourcesRow6: Work with Mara dreaming
	ResponsibilityRow6: 
	TimelineRow7: Continuing from 2020Term 1 ->
	ResourcesRow7: 
	ResponsibilityRow7: 
	TimelineRow8: 
	Upload School Logo Here: 
	Quality Area 1: Educational Program and Practice: Programming for individual children, rooms and whole of site utilizes and reflects current research and support documents such as Belonging, Being and Becoming: The Early Years Learning Framework for Australia; Reflect, Respect, Relate; DfE Literacy & Numeracy Indicators and guide books, Child Protection documents, Early Childhood Australia's Code of Ethics and the UN Convention on the Rights of the Child.-Children's individual learning dispositions are embraced and acted upon- Information is sought from families on a regular basis, both formally and informally via conversations & questionnaires, and through interactions in parenting groups and playgroups.- Information is also gathered from other professionals on site who may have contact with the child & family during playgroups, parenting groups etc- Conversations are facilitated throughout the day between children and Educators, and children and their peers, during play and routine times such as at meal times. Differing points of view are shared, explored and discussed. - Children's experiences are a balance of child initiated and intentional teaching. The curriculum is play-based with lots of time for children to explore and extend on ideas deeply- A range of documents such as Learning Portfolios, Daily routine books, Workbooks and/or Curriculum recordings (Eg Floorbooks) are located in such a way that parents are able to continuously access them- Surveys & information  from families provide opportunities for formally sharing home experiences and are used to shape and guide planning- Play areas are established to build upon individual children's knowledge and ideas gathered from previous experiences- Play situations have multiple entry points to allow and encourage participation by all children as it takes into account individual identity and learning styles- Inquiry based projects are conducted with children to extend their thinking and learning processes . Through projects children are able to share & try out many ideas, draw on ideas from their previous experience & knowledge, challenge one another & work collaboratively as they share and create knowledge together. Educators work alongside children as co-researchers throughout this process, posing provocations, documenting processes and learning, and adding to their own knowledge about how children learn. - - Teams work together to create large documentation panels of projects, these are displayed in public areas to share the learning processes of the children, making learning visible to families and the community. -Educators are given time to engage in professional conversations and dialogue, and to make critically reflective judgements about children's learning, curriculum and documentation. 
	Quality Area 2: Children’s Health and Safety: We operate from a rights based approach to education and care . The right to play. The right to have a voice and be listened to. The right to make decisions. The right to experience safe, secure relationships.  The right to be participate and be included. The right to healthy food & sleep. The right to be kept safe.   - Policies and practices within the Centre promote effective supervision of children. We   Positive, supportive interactions assist the effective supervision of children as our educators draw on their knowledge of Attachment Theory & Marte Meo Principles in order to be attuned to children and to cue into their needs.  -Educators work with our on-site Occupational Therapist to incorporate OT principles & knowledge to embed physical activity in everyday life. This includes the design and set up of learning environments, planned learning experiences and opportunities to engage in heavy work & daily tasks that contribute to physical development as well as to the life  of the Centre.- Children are given daily opportunities to be adventurous, face challenges and take risks in their play which support physical development and the ability to self assess risks. Children also work alongside Educators to develop formal risk assessments.- Active Ed playgroups are offered to families, and weekly Active Ed programmes are incorporated into preschool and child care.- Healthy eating is promoted with children on a daily basis through relaxed, intimate meal times where children are involved in setting tables, serving their own food and having time for lengthy conversations with peers and educators. Children interact with our cook throughout the day and are able to observe her preparing food. The implementation of the "Eat a Rainbow" healthy program enables children to learn more about specific foods in their raw state, and to be actively involved in food preparation.-Menus are planned using the online Feed Australia Program. This allows for detailed analysis of ingredients and quantities to meet daily nutritional requirements for children, and to be able to communicate this to families via displayed weekly menus. Messages about healthy eating are shared with families regularly through newsletters, parent sessions, documentation of learning and visual displays.- Children's individual needs for sleep, rest and relaxation are discussed with families, and there is flexibility around sleep and rest times to accommodate these. Educators create calm environments for children to rest & sleep, and spaces to retreat to for relaxation throughout the day (such as hammocks, cosy spaces, dens and cubbies).- Messages about safe sleeping environments , & the importance of quality sleep for supporting children's brain development & wellbeing are promoted to families in a range of ways including through our Philosophy.- “Keeping Safe” Child Protection curriculum documents inform practice and supports planning for and with children. Educators have been engaging in professional learning and critical reflection about supporting children's wellbeing, and Trauma  Informed practice.
	Quality Area 3: Physical Environment: - Our learning environments are provisioned with open-ended materials that support the participation of all children by enabling multiple entry points for children to work with the materials.  The ways that are environments, both inside and outside, are set up allow children to to self- initiate play, to be creative thinkers and problem solvers.- Indoor and outdoor spaces are used flexibly to allow shared use (such as using our community space as a 'pop-up dining space) & for indoor/outdoor play to happen simultaneously.- We have 1 large outdoor environment that is shared by children from babies to preschool age. This supports connections between children and educators, fosters collaboration and maintains relationships.-Natural playspaces foster a connection to the natural world, inspire curisoity and exploration. Educators support children to take a shared responsibility for caring for the world around us and this i embedded in daily practices. This is done in a number of ways such as caring for our Centre plants and animals. Children and families are actively involved in increasing the biodiversity of our local community. As a community we have created a frog pond and native garden at the entrance to the Centre; and a new butterfly garden outside of our back fence. We host workshops for families on propagation so that we can use our existing plants to expand habitats. All of these initiatives foster a sense of community and develop understandings about lifecycles and ecosystems.-our outdoor environments offer risk & challenge, and are designed to ensure active participation by every child. Children are encouraged to be explorers and risk takers in order to develop their skills in safely assessing risks.-The children are involved in other daily sustainable practices that  offer important opportunities for learning. They assist in sorting and categorising our mixed recycling, and collect the bins from around the centre to take to the larger bins; Food scraps are fed to our animals, composted, or used in our worm farms. The worm wee & castings are then harvested by children and distributed to families to be used in their gardens at home.- Educators participate in Cultural Competence professional development- particularly in relation to Aboriginal and Torres Strait Islander cultures and perspectives. The children acknowledge that we are on Kaurna country daily; we sing songs, read books and use words in Kaurna language daily also. The centre is actively working on a Reconciliation Action Plan-We support the inclusion of all children in a range of ways. For example the embedded use of keyword signing, visual communication boards and electronic communication programmes on devices supports the communication of all children. IELP's are developed for individual children. We work alongside our Inclusion Support provider, and Allied Health professionals including on-site Speech Pathologist, Occupational Therapist, CAFHS nurses and NDIS providers who may deliver services onsite.- Bilingual educators support children and families in their home language and a bilingual transition playgroup supports new families to transition into preschool & helps build a sense of belonging. - Daily outdoor inspections are conducted and documented , and we have an educator trained in Playground Safety Inspections who conducts detailed quartery inspections. 
	Quality Area 4: Staffing Arrangements: - Our Centre has a low turn over of Educators with the average length of service being seven years,  providing stability and continuity for children and families.  Our Educators are highly qualified as the Centre has a commitment to employ Diploma of Children's Services or above- this currently represents 87% of our educators.-The Centre is set up to minimise the number of transitions with children moving rooms when they are ready rather than simply an age consideration.  Transitions always occur with  reflective conversations between the Educator teams and the families. Children, Families and Educators have the opportunity to develop relationships over long periods of time. -The outdoor environment is shared by all the children and this allows for children to choose freely across play experiences and revisit favourite spaces and Educators.-Our Educators work across programs on site, giving opportunity to work alongside and with families for an extended length of time.  Children also benefit from the continuity of educators across programs such as playgroup, child care, preschool.-High child staff ratios ensure that educators are physically and emotionally available to support children 's learning and development. High ratios also allow for sustained conversations with families at drop off and pick up times.-Programming is organised to maximise opportunities for sharing ideas. Individuals and teams are allocated programming and meeting times for critical reflection, planning discussions and documentation of children's learning- RAP working Group, Outdoor Planning & reflection group, Reflective Planning Group & Leadership meetings allow educators to work with people from across the Centre  and not just in their room team. This fosters collaboration and a share direction. Professionalismo Educators use documents such as the Early Childhood Australia Code of Ethics, United Nations Convention on The Rights of the Child, Respect Reflect Relate & the Guide to the NQS to guide practices and reflections.o Programming is organised to facilitate time each week for Educator teams to meet for discussion with the Educational Leadero Educators are rostered on a weekly basis for non-contact time for reflection, review and planningo Educators engage in regular professional development, formal study and opportunities for Action Research projects.o The Governing Council supports regular closure days (1 to 4 days) per year for whole team professional development.· This gives opportunity to deepen understanding and sharing by all Educators their ideas and aspirations· To explore issues in greater depth through bigger picture thinking around ethical considerations and children's rights and then work in teams to explore ways that this information impacts on our service, how we will use the information in everyday situations and links with Early Years Learning framework and National Quality Standards  - A number of educators are members of Committees, professional bodies & organisations including Early Childhood Australia SA branch, Australian Community Children's Services SA branch, Play Australia, Early Education for Sustainability South Australia,.
	Quality Area 5: Relationships with Children: Our Staff team includes an on-site Occupational Therapist(OT) who works with all Educators to review programs to ensure that all children are supported in their sensory and emotional regulation.  The OT works with individual Educators as well as teams to facilitate deeper learning and understanding.  Programs such as 'Traffic Jam in the brain' has been  presented to all Educators with opportunity to work as a study group to unpack the information and explore how this could be used in day to day practice.  On going sessions with the OT leading  are programmed for Educators to revisit and refresh. Programs such as Marte Meo and Circle of Security give common language, pedagogical framework and consistency for every child and family  across the service. The Circle of Security training is delivered on-site to parents, and also to educators. The Circle of Security promotes the establishment of a secure attachment  relationships between the caregiver and the child. This training is available for all Educators and high priority is given to providing training for new staff when they join our team. The Marte Meo method focuses on the importance of communication in building relationships and  emotional connections between educators and children. It also provides educators with a reflective  pedagogy for  supporting children to develop cooperative behaviour and relationships with their peers through everyday interactions. Respect-Reflect-Relate (RRR)- Educators use the RRR relationship scale to support quality relationships with children. The scale supports educators to understand theories and research that underpin relationships and reflect on the educators role in building quality supportive relationships. 
	Quality Area 6: Collaborative Partnerships with Families and Communities: Supportive relationships with Families· Many avenues are taken to encourage the participation of families at the centre.o Families contribute to site decisions and their ideas are actively sought through representation on the Centre Management Committee and conversation during parenting groups.- parents have an active and critical role in all aspects of the Centre including policy development & review, Philosophy review, setting the budget & fees, recruitment of child care staff.o We host a range of site Community Events for example, Movie night on the school oval, obstacle-a-thon, play events in the Beyond Space - where parents and staff come together to facilitate and organise the eventSome of the groups and parenting sessions we offer include- Saturday morning playgroups for Dads - Community playgroups- baby playgroups- playgroup in the park- Multi-cultural women's groupo Circle of Security  - offered at various times, eg day, early evening, and presented with translators o First Five Years, -  key messages of neuroscienceo First Aid for parentso Toilet Learningo Fussy Eaterso How do I support my child's language in a Bilingual home · Centre information is available via Leaflets, Newsletters, Displays, Parent Meetings, and one to one conversations with families and on centre the website  - www.cafeenfieldcc.sa.edu.au· Transitions are tailored to each child and their family. This applies to both initial transition to the centre, transitions between rooms, and when starting school. Transition playgroups (including a bilingual transition playgroup) help to build connections between families as well as with educators prior to the child starting at the Centr- Questionnaires are distributed to families to gather information for improvement· Families and Community Members are encouraged to share aspects of their home cultures through cooking, dance, stories, music and language. · · Community Services Coordinator and Family Practitioner along with Educators provide information about community resources and provide referrals to support servicesCollaborative partnerships· Professionals across the service work with agencies such as Inclusion Support Agency, Uniting Care Wesley Bowden, Relationships AustraliaOccupational Therapy, Speech Therapist, .· We work closely with Child and Family Health Services, Learning Together who are co-located on site.·  Centre has a Strategic Inclusion Plan in place a to support the inclusion of all children within environment· We utilize AEDC and Community Profile data to build understanding of our local community and inform planning.- Educators undertake Cultural Competence PD with a particular focus on Aboriginal and Torres Strait Islander Cultures and perspectives. The Centre is actively working  on a Reconciliation Action Plan. 
	Quality Area 7: Governance and Leadership: Management Committee and Leaders work together to explore ways to maximise retention ad continuity of staff  in order to support and maintain secure relationships with children- currently the average length of service is 7 years. Some of the ways this is done is by actively supporting the ongoing professional development of educators.- Each year the Management Committee approves centre closure days for the purpose of whole of staff Professional Development.  Evaluation data from these days is collected to check the suitability of topics and content, and at the same time collect ideas for future professional development days.  The main benefit of these days is that the staff team come together to jointly engage in the uptake of information and to critically reflect on how this can be incorporated into our daily practices.- Educators are supported to take an active role in the wider Early childhood profession in order to further their professionalism and to advocate for children and for early childhood education more broadly. The learning and experience gained by educators in these forums supports the development of leadership and enables educators to be stronger advocates for children and families within our service also. Some of the organisations and networks that staff contribute to include: - Early Years collaboration with local primary school- Australian Community Children's Services SA Branch (ACCS)- Preschool Teachers Hub- Early Childhood Australia (ECA)- OMEP- Australian Association of Men in Early ChildhoodEach staff member receives a comprehensive induction meeting & a staff induction pack; there is an induction checklist to ensure all areas are covered.  Regular informal and formal conversations are conducted to support the transition into the team; this is a two-way exchange of information conducted with the assistant Director or Director. Ongoing induction over several weeks into room practices and routines is supported by the Team leaders and experienced educators.- Regular surveys are conducted to gather information and feedback to inform the soul of the program.  Many voices are valued as a collective to truly represent our community. These include orientation evaluations from families, client opinion surveys, staff psychosocial risk surveys-    Grievances and complaints are actively addressed, investigated fairly, resolved and documented in a timely manner. They are reviewed to look for further areas of improvement.-The Centre leadership team meets fortnightly as a Reflective Practice Group to reflect on community engagement, discuss research, raise issues & question aspects of practice as part of a commitment to continuous improvement.- Comprehensive administrative systems are in place to enable effective management of the service. There is a schedule for review of policies and procedures, and parents are informed of policies under review and invited to contribute via notifications and links in newsletters. Policies, Information books, Annual Reports and QIP are available on our website. Educators and Management Committee members actively contribute to the review process.-
	PriorityRow3: We will continue to develop our outdoor play environment to promote competence, exploration and play-based learning opportunities for each child.
	TimelineRow9: 
	ResourcesRow8: 
	ResourcesRow9: 
	ResponsibilityRow8: 
	ResponsibilityRow9: 
	KeyStepsRow1: Respectful relationships with families are developed and maintained and families are supported in their parenting role
	KeyStepsRow2: Collaborative partnerships enhance children's inclusion, learning and wellbeing
	KeyStepsRow3: 
	KeyStepsRow4: Curriculum decision-making
	KeyStepsRow5: Build relationships with Elders & local Aboriginal community
	KeyStepsRow6: Refresh and add Aboriginal artefacts, paintings and displays in our environment to incorporate  local Indigenous heritage  so as to teach people about the Aboriginal history of the immediate area.
	KeyStepsrow7: Spaces are organised and adapted to support every child's participation and to engage every child in quality experiences
	KeyStepsRow8: Resources, materials and equipment allow for multiple uses
	KeyStepsRow9: Educate and promote care for each child to become environmentally responsible.
	Learning improvement plan goal 1: Develop children's mathematical dispositions with a particular focus on numeracy indicator `I quantify my world'
	Goal 1 Challenge of practice: We will deepen our mathematical content knowledge to more effectively notice, name and respond to children's developing mathematical dispositions though reflective Pedagogical Documentation,then we will improve children's understanding and ability to use mathematical concepts in their everyday interactions and play.
	Goal 1 Action 1: Deepen educators pedagogical content knowledge around trusting the count
	Goal 1 Action 2: Focus on conceptual and perceptual subitising though the use of rhyme, song and props 
	Goal 1 Action 3: Deepen educators pedagogical content knowledge around learning dispositions with a focus on growth mindset 
	Goal 1 Action 4: Tracking and monitoring children's numeracy learning- Pedagogical documentation sharing holistic numeracy learning 
	Goal 1 NQS links 1: 1.3.24.2.14.2.2
	Goal 1 NQS links 2: 1.2.11.2.2
	Goal 1 NQS links 3: 1.1.31.3.25.1.1
	Goal 1 NQS links 4: 1.3.11.3.21.3.3
	Goal 1 Timeline 1: Term 1 (see gantt chart)
	Goal 1 Timeline 2: Term 2 (see gantt chart)
	Goal 1 Timeline 3: Term 4 2020Term 1 2021(see gantt chart)
	Goal 1 Timeline 4: (see gantt chart)
	Goal 1 Resources 1: Maths & Numeracy, ECA doc - Connor and NealBuilding Numeracy Together - Learning TogetherAdvice paper- trusting the countNumeracy & Literacy workbookY Chart
	Goal 1 Resources 2: Advice paper- trusting the count
	Goal 1 Resources 3: RRR Relationship Scale Active learning environbment COSP- Feelings strategy 1:1- Modelling productive struggleLearning Pit- James Nottingham
	Goal 1 Resources 4: Partnership Pedagogical Documentation- Alma Fleet & Anthony Semann
	Goal 1 Responsibility 1: Abby and AnilaEmma and Joanall team leaders
	Goal 1 Responsibility 2: Emma, Leah, Elli
	Goal 1 Responsibility 3: Emma and JoanAnnie
	Goal 1 Responsibility 4: Emma, Leah, Elli, Kate, Lee, Anila, Sajee, Abby, and Joan
	Goal 1 Success Criteria: In the analysis of Pedagogical documentation children will demonstrate1. Understandings of mathematical terminology and concepts2. Confidence to try new learnings (take up challenges in the play environment) using mathematical concepts3. Ability to share this understandings with others
	Goal 2 Action 2: Support educators in implementing new approaches in the development of speaking and listening- learning environment, conversations and high quality interactions
	Goal 2 Action 3: Embedding the use of AAC to support functional communication of all children: key word signing, visuals, communication boards
	Goal 2 Action 4: Deepen the educators knowledge of book based learning for children to engage with text and make meaning and represent their world symbolically
	Goal 2 Timeline 2: Term 2(see gantt chart)
	Goal 2 Timeline 3: (see gantt chart)
	Goal 2 Timeline 4: (see gantt chart)
	Goal 2 Resources 2: reflection- Y chart Literacy handbook reflective tool Advice paper- Oral LanguageTalk, Play, Read-Aboriginal Children's literacy achievements
	Goal 2 Resources 3: AdwestBoard Maker Proloquo2goKey word signing
	Goal 2 Resources 4: Book Making PD- Lisa BurmanEnfield Primary school (continuity of learning)DfE- Speech pathologist
	Goal 2 Responsibility 2: Joan
	Goal 2 Responsibility 3: Tricia
	Goal 2 Responsibility 4: Emma and Leah 
	Learning improvement plan goal 2: Developing children's oral language development with a particular focus on 'I use language to connect with my world'.  
	Goal 2 Challenge of practice: If we deepen Educators knowledge of literacy with a focus on speaking and listening then we will improve children's ability to process and produce words and complex sentences which describe and express their ideas
	Goal 2 Action 1: Tracking and monitoring children's communication and sharing this through pedagogical documentation with families 
	Goal 2 NQS links 1: 1.1.11.3.3
	Goal 2 Timeline 1: Term 1week 2 & 3(see gantt chart) 
	Goal 2 Resources 1: Yakka Tracker communication profile
	Goal 2 Responsibility 1: Emma and Leah
	Goal 2 Success Criteria: In the analysis of pedagogical documentation children will demonstrate1. Sustained active listening and hands on engagement 2. Child initiated quality reciprocal conversations3. A strong sense of wellbeing from deepened relationships and participation in the program
	Goal 3 Action 1: 
	Goal 3 Action 2: 
	Goal 3 Action 3: 
	Goal 3 Action 4: 
	Goal 2 NQS links 2: 1.2.21.3.24.2.25.1.1
	Goal 2 NQS links 3: 3.2.15.1.26.2.2
	Goal 2 NQS links 4: 1.2.13.2.2
	Goal 3 NQS links 1: 
	Goal 3 NQS links 2: 
	Goal 3 NQS links 3: 
	Goal 3 NQS links 4: 
	Goal 3 Timeline 1: 
	Goal 3 Timeline 2: 
	Goal 3 Timeline 3: 
	Goal 3 Timeline 4: 
	Goal 3 Resources 1: 
	Goal 3 Resources 2: 
	Goal 3 Resources 3: 
	Goal 3 Resources 4: 
	Goal 3 Responsibility 1: 
	Goal 3 Responsibility 2: 
	Goal 3 Responsibility 3: 
	Goal 3 Responsibility 4: 
	Goal 3 Success Criteria: 
	Learning improvement plan goal 3: 
	Goal 3 Challenge of practice: 
	Director Name: Joan Gilbert
	Approval date: 17/02/2021
	Governing council name: Amelia Thiele
	Governing council Date: 17/02/2021
	Education director name: 
	Education director date: 
	Service name: C.a.F.E. Enfield Children's Centre
	acknowledgement: Kaurna
	Enter Year Here: 2021
	Statement of Philosophy: C.a.F.E. Enfield Children's Centre is an integrated site including Community managed Child Care, Department for Education Preschool, Playgroups, Child and Family Health Services, Learning Together, parenting support programs, and Adult Education. These services work together to support health, social, emotional and educational outcomes for children and their families.  We are committed to developing the cultural competence of our educators with respect to Aboriginal and Torres Strait Islander cultures as we work towards development of our Reconciliation Action Plan. We acknowledge the Kaurna people as the traditional custodians of the Adelaide region and that their cultural and heritage beliefs are still as important to the living Kaurna people today.We believe that inclusion is a right and every child is entitled to high quality early education and care. Our practices reflect the belief that children are capable and competent learners from birth and unique in their own individual way. Educators encourage children to try things for themselves, and support them to build a sense of optimism and positive well-being.  We believe families have a critical role in early development of their children's learning. We believe young children are happier and achieve more when early year's educators work together with families to share insights, aspirations and documentation to support and extend children's learning and development. We provide a safe, welcoming place for all children and their families to foster a strong sense of belonging and community. We believe children have a right to play. Play is fundamental to young children's learning as they engage in exploration, imagination and investigation, while socialising and communicating with children and adults around them. Our environments both indoors and outdoors are valued equally as important learning spaces. We believe the role of the learning environment is to provide flexible, ever-evolving materials and spaces to enable children to participate uninterrupted, to work alone, in small intimate groups or as a member of a large group.  We believe children should experience wonder in their world. Children are citizens from birth, and as such have a right to be listened to and a voice in decisions that affect them. Educators work with children to develop skills, knowledge and dispositions to connect them to their environment and their community. We model sustainable practices and promote active engagement by learning from, with and in the natural environment. We believe children need healthy food, quality sleep and lots of exercise to assist with brain and body development. Meal times are social learning times that provide opportunity to develop connections between people. Our daily routines and programs encourage children to eat a wide variety of nutritious foods every day.  The quality of Educators is the key to the provision of high quality care and education of young children. This notion is supported through an environment of trust and respect with the community and in a culture of continual reflection and renewal of ideas and understandings. Educators are actively encouraged to access and continue training and professional development. We are all lifelong learners.  
	QIP Site name: C.a.F.E. Enfield Children's Centre


